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Leamning Together, Success Forever

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged

pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for

disadvantaged pupils last academic year.

School overview

Pupil Premium Strategy Statement - Manor Park

Detail

Data

Number of pupils in school

143 (F2 -Year 2)
173 (F1-Year 2)

Proportion (%) of pupil premium eligible pupils

23% (F1 to Year 2)

Academic year/years that our current pupil premium 2025-2026
strategy plan covers (3-year plans are recommended — 2026-2027

you must still publish an updated statement each

academic year) 2027-2028

Date this statement was published December 2025
Date on which it will be reviewed December 2026

Statement authorised by

Miss S Hanson
Headteacher

Pupil premium lead

R Bower

Governor / Trustee lead

Sarah Castle

Funding overview

Detail Amount
£54,540
Pupil premium funding allocation this academic year Early Years £2280

£500 (LAC PP)

Pupil premium funding carried forward from previous years
(enter £0 if not applicable)

£0

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£57,320




Part A: Pupil premium strategy plan

Statement of intent

The best start in life for all our children - no excuses - no compromise.

Learning Together, Success forever

At Manor Park, we are committed to all children, irrespective of their background or the challenges they face. Our
intention is that all pupils make good progress and achieve high attainment across all subjects.

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress
for those who are already high attainers. We will consider the challenges faced by vulnerable pupils, such as those
who have a social worker and young carers.

When making decisions about using Pupil Premium funding, it is essential to consider the school's context and the
subsequent challenges it faces. This, alongside research conducted by the EEF, states that common barriers to
learning for disadvantaged children can be: less support at home, weak language and communication skills, lack of
confidence, more frequent behaviour difficulties and attendance and punctuality issues. There may also be complex
family situations that prevent children from flourishing. The challenges are varied, and there is no “one size fits all”.

The activity we have outlined in this statement is also intended to support their needs, regardless of whether they
are disadvantaged or not. High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the attainment
gap, and at the same time will benefit the non-disadvantaged pupils in our school.

Implicit in the intended outcomes detailed below is the intention that non-disadvantaged pupils’ attainment will be
sustained and improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, grounded in robust diagnostic
assessments rather than assumptions about the impact of disadvantage. The approaches we have adopted
complement each other to help pupils excel. To ensure they are effective, we will:

* Ensure disadvantaged pupils are challenged in the work that they’re set
* Act early to intervene at the point where need is identified

» Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise
expectations of what they can achieve.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge
number

1 Good Level of Development, including literacy and mathematics early learning
goals.

Pupil Premium pupils entering Nursery and F2 generally have low attainment in
English, with oracy, vocabulary skills, reading and understanding below that of
others of their age group.

Due to poorer socio-economic and disadvantaged upbringing, these pupils are
unlikely to have the breadth of vocabulary, life experiences, knowledge and skills
required that a non-disadvantaged child would have. This creates a barrier towards
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obtaining a good level of development between disadvantaged pupils in the
Foundation stage (F1 &F2) (e.g. those who are FSM, FSM6, EAL, SEN, or known to
social care) and those who are not. Assessments, observations and discussions
with pupils and staff indicate underdeveloped oral language and vocabulary gaps for
literacy and Maths. The trend for obtaining a Good Level of Development (GLD)
remains lower than the national.

2.
Phonics/reading

Assessments, observations, and discussions with pupils suggest disadvantaged
pupils generally have greater difficulties with phonics than their peers. This
negatively impacts their development as readers as the gap remains steady to the
end of KS1. This year's data indicates that it is particularly evident in White boys
eligible for Free School Meals and those with SEN. To decrease the educational
attainment gap for disadvantaged pupils, accelerated progress in phonics is needs
to take place.

3. Writing

Whole school data/tracking and pupils' outcomes from F1 through to Year 2,
evidence that writing is an improvement focus for all pupils, with a particular focus
on boys and the disadvantaged. Writing outcomes are generally lower for boys and
the disadvantaged pupils, with the need for accelerated writing progress and
attainment in all year groups. Those pupils furthest behind have difficulties with
handwriting skills, orally constructing a sentence, lower phonemic knowledge to
apply to spellings and basic punctuation.

4. Maths

Whole school data/tracking and pupils' outcomes from F1 through to Year 2, indicate
that Maths attainment among disadvantaged pupils remains typically below that of
non-disadvantaged pupils. Those pupils furthest behind in KS1 struggle to retain the
foundations of place value, including number bonds to and within 10. Becoming
more secure in number knowledge will build confidence in the application of skills
when reasoning, thus having a positive impact on outcomes.

5. Mental
Health and
Well-Being

Disadvantaged pupils are disproportionately affected by external challenges which
risk preventing or limiting educational achievement and broader learning, including
social and emotional well-being.

Levels of independence and resilience for some pupils are not as positive as they
could be. Which often has a detrimental effect on their progress. Learning
behaviours, independence and confidence need strengthening through a relational
school approach, a strong PSHE curriculum and, where needed, support from
external agencies.

6. Attendance

Our attendance data from the past year (F2-Year 2) indicates that attendance
among disadvantaged pupils has been 2% lower than that of their peers.

16.7% of disadvantaged pupils were persistently absent, compared to 17.6% of all
children.

2024-2025 attendance data - Manor Park compared to National Data
Manor Park - All pupils: 94.3% National: 94.9%

Manor Park - PP Pupils: 92.3% Notts:92.6%

Persistent Absence:

Manor Park — All pupils:17.6% National 14.3%

Manor Park PP Pupils: 26% Notts 24.4% National 24.4%

Our assessment tracking and observations indicate that absenteeism has a negative
impact on the progress of many disadvantaged pupils.

7. Personal
development

Equity, Diversity and Future Aspirations:

Pupils from disadvantaged families have greater difficulty in accessing educational
enrichment opportunities out of school, and often have reduced life experiences.
Manor Park is committed to providing a rich and varied curriculum with first-hand
experiences and diverse texts and topics to engage all children.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

School Improvement Plan 2025-2026:

Priority 1: To further strengthen the quality of teaching so that boys and the disadvantaged can identify the most important
knowledge in each subject, showing that they know more and remember more

Priority 2: To ensure all pupils make good progress from their starting points in phonics, reading, and writing, with a focus

on the boys and the disadvantaged

Priority 3: To develop and provide an in-house enhanced provision to address the limitations of our mainstream setting for

very young pupils with complex needs

Priority 4: Attendance to remain a whole school priority with sustained rigor focusing on persistent absenteeism and the

attendance of the SEND group

Intended outcome

Success criteria

Priority 1:

To narrow the attainment gap between disadvantaged
and non-disadvantaged pupils through quality first
teaching and closely monitored interventions targeted to
increase the number of disadvantaged pupils attaining a
Good Level of Development. This includes a focus on
developing good oracy and with the intention that early
intervention ensures children ‘keep up’, not ‘catch-up’,
with their peers.

By July 2028

¢ Pupils will have made at least good progress in
the prime area of Communication and language in
F1 and F2

* Disadvantaged pupils will have made at least good
progress in literacy and mathematics.

* Disadvantaged pupils achieving a good level of
Development will be in line with comparable
groups.

Priority 2:

To improve the percentage of disadvantaged children
passing the phonics screen testin Yr 1 and Yr 2.

By July 2028

e  Gaps will have narrowed between disadvantaged
and non-disadvantaged children in the phonics
screening tests (Yr1 & Yr2)

e The gap will have narrowed between white free
school meals boys and white non-free school
meals boys

*  Phonic screening outcomes are in line with
comparable groups.

Priority 3:

To narrow the attainment gap between disadvantaged
and non-disadvantaged pupils in reading by accelerating
progress and raising attainment by the end of KS1.

By July 2028

e Gaps will have narrowed between disadvantaged
groups and non-disadvantaged groups in reading.

* Reading outcomes are in line with comparable
groups.

Priority 4:

To narrow the attainment gap between disadvantaged
and non-disadvantaged pupils in writing by accelerating
progress and raising attainment by the end of KS1.

By July 2028

e Gaps will have narrowed between disadvantaged
groups and non-disadvantaged groups in writing.

*  Writing outcomes are in line with comparable
groups.

Priority 5:

To narrow the attainment gap between disadvantaged
and non-disadvantaged pupils in Maths by accelerating
progress and raising attainment by the end of KS1.

By July 2028

e  Gaps will have narrowed between disadvantaged
groups and non-disadvantaged groups in Maths.
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¢ Maths outcomes are in line with comparable
groups

Priority 6:

To ensure pupils develop increased independence,
confidence and self-belief, promoting positive well-being
and a healthy lifestyle.

By July 2028:

Sustained high levels of positive well-being will be
demonstrated by:

* Qualitative data from student voice, parent
surveys and teacher observations

* Increased engagement in learning and
participation in activities

¢ Number of referrals for external support has
reduced

* Disadvantage voice indicates that they experience
healthy relationships in life

Priority 7:

To improve the attendance of Pupil Premium children to
be in line with all pupils in school and the non-Pupil
Premium average.

By July 2028
* The attendance will improve for disadvantaged
pupils

* The attendance gap between disadvantaged and
non-disadvantaged pupils will be narrowed.

¢ Disadvantaged pupils’ attendance will be in line
with comparable groups

Priority 8:

For all pupils, including the disadvantaged, to have
improved resilience and aspirations through access to a
diverse enhanced curriculum that will impact positively on
learner behaviours, and outcomes both academically and
socially and emotionally.

By July 2028:

e All disadvantaged pupils will access an enriched
curriculum by attending educational trips,
experiencing a diverse range of visitors and life
experiences.

Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £28,660

Activity Evidence that supports this approach Challenge
number(s)
addressed

Embedding dialogic activities Oral language interventions are about making the most of spoken 1,2

across the school curriculum.
These can support pupils to
articulate key ideas, consolidate
understanding and extend
vocabulary. We will purchase
resources and fund ongoing
teacher training and release
time.

language and verbal interaction for learning.
EEF found that

1. On average, oral language approaches have a high impact on pupil
outcomes (+6 months’ additional progress).

2. Interaction for learning is a key aspect of these interventions.
Approaches often involve spoken interaction between the practitioner and
pupils and between peers.
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3. The evidence is strongest on interventions that are integrated with the
existing curriculum. It is important to consider how any changes or
refinements to practice are integrated with the curriculum.

4. Oral language interventions can be an effective approach for
disadvantaged pupils. In the research evidence, the higher the proportion
of disadvantaged pupils taking part, the more effective the intervention
seemed to be.

https://educationendowmentfoundation.org.uk/education-evidence/
teaching-learning-toolkit/oral-language-interventions

To teach high-quality lessons
across all ability ranges,
demonstrating the use of
appropriate skills, strategies
(including feedback and live
marking) and resources which
meet pupils’ needs, taking into
account diversity, equity and
inclusion.

High-quality first teaching (adaptive teaching) is the most effective way of
targeting the needs of all pupils. EEF, SEND Code of Practice. This
approach is supported by Rosenshine’s principles of effective instruction
(which is one of the focuses in the school’s Teaching and Learning
Policy):

* Present new material in small steps with student practice to support
cognitive load theory.

* Provide models to support connections in learning
» Guide student practice

» Check for student understanding to ensure they have a secure
foundation before moving on

* Provide scaffolding for difficult tasks

* Require and monitor independent practice

Evidence to support the impact of quality first teaching, from the EEF notes
that feedback appears to have a greater effect on primary pupils (+6
months)

https://educationendowmentfoundation.org.uk/education-evidence/teachin
g-learning-toolkit/feedback

1,2,3,45,7

Embed the teaching of phonics
through the school’s chosen
scheme, Little Wandle, to ensure
consistent and effective teaching
for all.

Ensure all relevant and new to
Manor Park staff have received
training to deliver Little Wandle
effectively with fidelity to the
scheme.

Ensure that all staff are familiar
with the updates on Little
Wandle when it comes to
delivering ‘catch up’ sessions
and meeting the needs of
disadvantaged and SEN children

Studies in England have shown that pupils eligible for free school meals
typically receive similar or slightly greater benefit from phonics
interventions and approaches compared to other pupils.

Phonics approaches are consistently effective in supporting younger pupils
to master the basics of reading, with an average impact of an additional
five months’ progress.

Phonics has a positive impact on average (+5 months) with extensive
evidence and is an important component in the development of early
reading skills, particularly for children from disadvantaged backgrounds.

https://educationendowmentfoundation.org.uk/education-evidence/
teaching-learning-toolkit/phonics

1,2

Enhancement of our teaching of
writing and curriculum planning
in line with DFE and EEF
guidance

DFE Writing Framework has been published in July 2025: It notes that:

Learning to write is one of the hardest challenges pupils face at school
but it is vitally important: learning to speak, read and write well are crucial
for children and young people’s success in education, life and work.
Pupils who find it difficult to express their ideas in writing are likely to
struggle across the curriculum, not just in English.

https://www.gov.uk/government/publications/the-writing-framework

Improving writing outcomes for all focuses on pedagogy and approaches
to support the literacy development of pupils, including those who have
fallen behind their peers or younger pupils.

https://educationendowmentfoundation.org.uk/education-evidence/
guidance-reports/literacy-ks-1

Preparing for literacy:

1,2,3



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://www.gov.uk/government/publications/the-writing-framework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

This guidance report offers early years professionals seven practical
evidence-based recommendations to provide every child—but particularly
those from disadvantaged homes—with a high quality and well-rounded
grounding in early literacy, language and communication.

https://educationendowmentfoundation.org.uk/education-evidence/
quidance-reports/literacy-early-years

To improve consistency in Mastering Number at Reception and KS1 — NCETM EEF funded trial 1,4,7

teaching number sense and ) . )

fluency, and outcomes for to secure firm foundatlons in the development of good number sense for

children in number, by further all children from Reception through to Year 1 and Year 2. The aim over

Maths CPD. time is that children will leave KS1 with fluency in calculation and a
confidence and flexibility with number.
https://www.ncetm.org.uk/maths-hubs-projects/mastering-number-at-
reception-and-ks1/
The EEF’s Early Years Toolkit estimates that effective early numeracy
approaches typically increase children’s learning by about seven months.
https://educationendowmentfoundation.org.uk/early-years/evidence-store/
early-mathematics
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/
early-maths/EEF Maths EY KS1 Summary of Recommendations.pdf

Implementing parental The average impact of the Parental engagement approaches is about an 1,2,3,4,5,7

engagement strategies, additional four months’ progress over the course of a year.

considering potential barriers to ) ) )

parents engaging. Dlsadvanta_ged pupils are less I|l_<e|y to have access t_o_e_a space _to conduct
home learning, or to formal and informal learning activities outside of

Tailoring communications to school

encourage positive dialogue o L .

about learning By designing and delivering effective approaches to s_u_pport p_are_ntal
engagement, schools and teachers may be able to mitigate this risk,

Regularly reviewing how well supporting parents to assist their children’s learning or their self-regulation,

the school is working with as well as specific skills, such as reading

parents, identifying areas for

improvement and offering more

sustained and intensive support | hitns://educationendowmentfoundation.org.uk/education-evidence/

where needed. teaching-learning-toolkit/parental-engagement

Whole school focus to embed Release time for leaders to access training and monitor provision for 1,2,3,4,

Assessment and Feedback, disadvantaged pupils with a particular focus on the importance of providing

including time invested in SLT timely feedback and follow-up monitoring, and evaluation.

ir:glralttjci)r:g%:;?veo\{gl;atlng, _Subject ITeaders and PP Lead liaise to help signpost needs for targeted
intervention.
https://educationendowmentfoundation.org.uk/education-evidence/
teaching-learning-toolkit/parental-engagement

Delivery of a comprehensive Social and emotional learning approaches have a positive impact, on 57

PSHE program with staff average, of 3 months’ additional progress in academic outcomes over the

receiving yearly up-to-date course of an academic year.

training (SCARF) . . . .
https://educationendowmentfoundation.org.uk/education-evidence/

Delivery of whole-class Mental teaching-learning-toolkit/social-and-emotional-learning

Health workshops for each

class, focusing on year group-

specific issues. Delivered by

MHST

CPD for staff on meeting needs Pupil Premium network meetings attended by SLT and disseminated 1,2,3,4,5,6,7

of PP and disadvantaged
children including LAC

through staff meetings

LAC training updated by Head Teacher and Deputy, including ‘How to
write an effective PEP’.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf
https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-mathematics
https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-mathematics
https://www.ncetm.org.uk/maths-hubs-projects/mastering-number-at-reception-and-ks1/
https://www.ncetm.org.uk/maths-hubs-projects/mastering-number-at-reception-and-ks1/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)
Budgeted cost: £ 15,330

interventions for
reading, writing and
maths.

consolidate prior learning and identify gaps in pupils' learning which can
be targeted to raise attainment and self-esteem.

Teaching assistants provide large positive impact on learners and use

Activity Evidence that supports this approach Challenge
number(s)
addressed

Targeted group On average, children who are involved in communication and language 1,2,3

oracy interventions approaches make seven months’ additional progress over the course of a

year. All children appear to benefit from such approaches, but some
studies show slightly larger effects for children from disadvantaged
backgrounds.
https://educationendowmentfoundation.org.uk/early-years/toolkit/
communication-and-language-approaches

Range of approaches include the following:
https://educationendowmentfoundation.org.uk/early-years/evidence-store/
communication-and-language

Targeted reading aloud and book discussion with young children (small
groups); explicitly extending pupils’ spoken vocabulary; the use of
structured questioning to develop reading comprehension; and the use of
purposeful, curriculum-focused dialogue and interaction.

The Nursery class story is read by the Nursery Lead and shared on Class
Dojo (fortnightly) for parents to model and share with their child at home
to embed the learning and further develop oracy skills.

Nuffield Early Language Intervention
https://educationendowmentfoundation.org.uk/projects-and-evaluation/
promising-programmes/nuffield-early-language-intervention

Delivery of SALT support plans in school 1:1 for children who require
support

Additional phonics High-quality phonics interventions, 1:1 and small group work, have a 1,2,3

interventions strong evidence base indicating a positive impact on pupils, particularly

targeted at for disadvantaged pupils. These are tracked closely by the English Lead

disadvantaged and Assessment Lead.

children who require https://educationendowmentfoundation.org.uk/education-evidence/

further support. - - - -

teaching-learning-toolkit/phonics

Small group Little

Wandle ‘catch up’

sessions https://educationendowmentfoundation.org.uk/education-evidence/

1:1 precision teaching-learning-toolkit/teaching-assistant-interventions

teaching

Reading: Additional | Research which focuses on teaching assistants who provide one-to-one or | 1,2,3,5,7

reading small group targeted interventions shows a stronger positive benefit of

interventions will be | between four and six additional months on average. Often interventions

targeted at are based on a clearly specified approach, which teaching assistants have

disadvantaged been trained to deliver.

;:LT:tlg;?rwsL\:vph;O:qu|re https://educationendowmentfoundation.org.uk/education-evidence/

through small group teaching-learning-toolkit/teaching-assistant-interventions

Little Wandle ‘catch-

up’ sessions, and

1:1 reading

Targeted group Targeted interventions allow pupils to address misconceptions, revisit and 1,2,3,4
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/projects-and-evaluation/promising-programmes/nuffield-early-language-intervention
https://educationendowmentfoundation.org.uk/projects-and-evaluation/promising-programmes/nuffield-early-language-intervention
https://educationendowmentfoundation.org.uk/early-years/evidence-store/communication-and-language
https://educationendowmentfoundation.org.uk/early-years/evidence-store/communication-and-language
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches

targeted interventions to meet the needs of the children. These are
devised in conjunction with class teachers, Senior leadership Team and
teaching assistants to maximise impact.

https://educationendowmentfoundation.org.uk/educationevidence/teaching-
learning-toolkit/teaching-assistantinterventions

Additional one-to- This high-impact approach allows teachers and TAs to deliver intensive 1,2,3,4,5
one support individualised support where needed. This is within and outside of the
following pupil classroom.

progress meetings . . . . .
in reading, writing https://educationendowmentfoundation.org.uk/education-evidence/

and Maths teaching-learning-toolkit/one-to-one-tuition

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 13,550

Activity Evidence that supports this approach Challenge
number(s)
addressed

ELSA/Drawing and talking We facilitate ELSA and Drawing and Talking sessions. 5,7

ELSA is an Emotional Literacy Support Assistant. It is
designed to build the capacity of schools to support the
emotional needs of their pupils from within their own
resources. This is achieved by training teaching
assistants to develop and deliver individualised support
programmes to meet the emotional needs of children in
their care. It recognises that children learn better and are
happier in school if their emotional needs are also
addressed.

Social and emotional learning approaches have a
positive impact, on average, of 3 months’ additional
progress in academic outcomes over the course of an
academic year

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-

learning
Forest school: staff Outdoor adventure learning might provide opportunities 5,6,7
training, CPD and for disadvantaged pupils to participate in activities that
resources they may otherwise not be able to access. Through

participation in these challenging physical and emotional
activities, outdoor learning can support pupils to develop
non-cognitive skills such as resilience, self-confidence and
motivation.

https://www.forestresearch.gov.uk/research/forest-
schools-impact-on-young-children-in-england-and-wales/

Collaborative learning: Collaborative learning approaches have a positive impact, | 56,7
on average, and may be a cost-effective approach for

Lego Therapy raising attainment

There is some evidence that collaborative learning
approaches may benefit those with low prior attainment by
providing opportunities for pupils to work with peers to
articulate their thinking, share knowledge and skills and
address misconceptions through peer support and
discussion.



https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/teaching-assistantinterventions
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/teaching-assistantinterventions

The most promising collaborative learning approaches
tend to have group sizes between 3 and 5 pupils and
have a shared outcome or goal.

Structured approaches with well-designed tasks lead to
the greatest learning gains.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/collaborative-learning-

approaches
Attendance manager, High levels of school attendance is an important part of 6
Office Manager and giving children the best possible start in life. Pupils who
Head Teacher —to miss school frequently can fall behind with their work
maintain attendance and do less well academically.
systems and processes. EEF state:

Poor attendance at school is linked to poor academic
performance across all areas. Some parental
communication approaches and targeted parental
engagement interventions show promise in supporting
pupil attendance.

https://educationendowmentfoundation.org.uk/education-
evidence/leadership-and-planning/supporting-
attendance/summary-of-evidence

Mental Health Support School works closely with the Mental Health Support 5,6,7
Lead meetings, and team, providing parent and class workshops to support
training and promote children's mental health and well-being. It

also promotes and offers training to support staff mental
health and well-being.

https://www.nottinghamshirehealthcare.nhs.uk/mhst-our-
schools

Total budgeted cost: £ 57,320Part B: Review of the previous academic year

Outcomes for disadvantaged pupils
Pupil premium strategy outcomes: This details the impact that our pupil premium strategy

had on pupils in the 2024-2025 academic year.

Outcome: Improve oral language skills and vocabulary among disadvantaged pupils:

Impact:

The use of the Nuffield Early Intervention Project, combined with the early identification of SALT needs
and a focus on carefully selected vocabulary-rich texts and the introduction of key vocabulary, has en-
abled children to continue developing their oral language skills. This is evident in the Nursery data as
(9/13) 69% of Pupil Premium children were recorded as being at the appropriate age and stage of de-
velopment in Communication and Language (Speaking, Listening and understanding) by the end of the
academic year. (See data for evidence) compared to 100% of non-pupil premium children. Of the 31%
of disadvantaged pupils who didn’t reach the ARE, three pupils are SEN children with a prime area of
need being communication and interaction.

School continues to identify any language difficulties early, with 46% of disadvantaged pupils and 43%
of non-disadvantaged pupils in Nursery being referred for early SALT support.

Outcome: Improve the percentage of disadvantaged children reaching a Good Level of Development in
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Impact:

Outcomes show that 16.7% of disadvantaged children reached a good level of development in 2024-
2025. This is a difference of 33% from the target set last year. The data is also below that of Notting-
hamshire (47%) and the National (51.5%). This cohort of children is very unique, as it is a smaller-than-
usual cohort with a high percentage (6/42) of children with significant complex special needs. It also in-
cludes a high percentage of summer-born children 36%.

Extensive intervention and support have led to the average number of ELG at the expected level at-
tained by disadvantaged children being 10, which is slightly below the local authority data of 11.8.

Therefore, this target will remain in the 2025-2026 Pupil Premium strategy.

Outcome: Improve the percentage of disadvantaged children passing the yr 1 phonics screening check
and year 2 re-check:

Impact:

54.5% of disadvantaged children passed the phonics screening check in Year 1, which remains below
the data for Nottinghamshire (64.4%) and National (66.8%). It is also a difference of 5.5% compared to
the target set of 60%.

However, this is an increase from the previous year, where 42.9% of disadvantaged children attained a
score of 32 or above.

In Year 2, 50% of disadvantaged children passed the re-check, which is above the Local Authority data
of 41%. ltis also in line with the school's NonFSMé6 data.

This will remain a target for the pupil premium strategy 2025-2026

Outcome: Improve reading attainment among disadvantaged pupils at the end of KS1.

Impact:

44% (7/16) of disadvantaged children reached ARE in reading by the end of KS1. It was a cohort with 7
children being double disadvantaged. (One child moved schools before the end of the year.) 2 children
were working just below ARE.

This is below the target set last year of 60% and has dropped from the previous year's attainment of
54% (7/13 children).

Extensive intervention through Little Wandle Catch-up sessions, 1:1 reading and Precision teaching has
led to better than good progress. 12/16 children made expected or better than expected progress, and
collectively, disadvantaged children have made an average of 6.4 steps progress, which is above the
good level of progress of 6 steps. However, this didn’t always lead to achievement outcomes of ARE.

It will therefore remain a target for next year.

Outcome: Improve writing attainment among disadvantaged pupils at the end of KS1.

Impact:

44% (7/16) of disadvantaged children reached ARE in writing by the end of KS1. It was a cohort with 7
children being double disadvantaged. (One child moved schools before the end of the year) 2 children
were working just below ARE.

This is below the target set last year of 60% and is a slight drop from the previous year's attainment of
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46%.

Through extensive interventions such as small group support in class and focused handwriting and
writing interventions, 11/16 children made expected or accelerated progress. However, collectively dis-
advantaged children have made an average of 5.81 steps progress, which is below the 6 steps for good
progress. Therefore, this didn’t lead to achievement outcomes of ARE for all children.

It will therefore remain a target for next year.

Outcome: Improved Maths attainment for disadvantaged pupils at the end of KS1

Impact:

66% (9/16) of disadvantaged children reached ARE in Maths by the end of KS1. It was a cohort with 7
children being double disadvantaged. (One child moved schools before the end of the year.) 2 children
were working just below ARE.

This is below the target set last year of 70% and is a slight improvement from the previous year's attain-
ment of 62% (8/13 children)

Through extensive intervention, small group support in class, pre and post teaching and precision
teaching data show that 12/16 disadvantaged children have made good or better progress in maths.
However, collectively disadvantaged children have made an average of 5.75 steps progress, which is be-
low the 6 steps for good progress. Therefore, this didn’t lead to achievement outcomes of ARE for all
children. This will therefore remain an outcome for next year.

Outcome: To achieve and sustain improved well-being for all pupils in our school, particularly our dis-
advantaged pupils.

Impact:

All classes have had a Mental Health workshop around feelings, and in addition to this, Year 2 children
have also had a transition workshop in preparation for their move to KS2. Both of which were led by a
Mental Health Lead.

Parents have also been invited to a workshop on managing behaviours at home led by the Mental
Health team, and termly newsletters are shared via the school Dojo.

Each class has also accessed the SCARF life bus session, where they focused on a particular aspect of
mental health and safety. In addition, the SENCO meets termly with the school's Mental Health Link to
raise any concerns from staff and parents, with referrals made where necessary.

Pupil voice discussions with disadvantaged children indicate that pupils are happy in school, know what
to do and who they can talk to when they are feeling ‘wobbly’, feel safe in school and have a good
friendship group.

Responses also indicate that children enjoy accessing interventions (particularly in class) and believe
that adults help them to succeed. All disadvantaged pupils said that they enjoy going on school trips,
experiencing events in school, as well as learning about different things in the curriculum.

ELSA sessions continue to support individual children, with 10 disadvantaged children accessing this
support for various reasons. Feedback from parents is very positive (see ELSA feedback questionnaire).

In conjunction with improved early identification and access to support, by prioritising children’s men-
tal well-being and awareness, we are providing them with the tools to identify their own feelings and
equip them with the skills and knowledge of how to respond appropriately, leading to good progress
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and outcomes for disadvantaged children.

Outcome:

To achieve and sustain improved attendance for all pupils, particularly our disadvantaged.

Impact:

The whole school attendance data for 2024/25 is 94.3%, which is in line with the national data of 94.9%

Attendance for FSM6 children 2024/25 (92.3%) is also in line with the national average (92.6%) and an
improvement o the previous year (90.5%)

However, there has been a recent decline in SEN attendance (87.4%) which is below that of national
data (92.5%)

Persistent absentees (children with attendance below 90%)

There has been no significant change in data for persistent absenteeism for all pupils, and it remains
close to the national average for Pupil Premium children. However, 10 disadvantaged children were
persistently absent during 2024/2025 and had an attendance of below 90%

Persistent absenteeism for disadvantaged pupils (10 children) was 26% compared to Nottinghamshire
PP (LA) at 24.1% and all children nationally 13.3%%

In addition to following the behaviour and attendance policy, the headteacher and office manager has
attended further training and referred 2 families for enforcement. Both of whom have since relocated
and moved schools.

Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium

to fund in the previous academic year.

Programme Provider

ELSA Shelia Burton

Drawing and Talking Drawing and Talking Ltd
Little Wandle Phonics Letters and Sounds
B-Squared Connecting Steps
MHST - class workshops CAMHS

SCARF - Life bus Coram life education
NELI Nuffield Foundation
Mastering Number at Reception and KS1 NCETM

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following

13



information: How our service pupil premium allocation was spent last academic
year

The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent

on pupil premium funding.
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